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H. G. Fillier Academy Mission Statement 
 

At H. G. Fillier Academy student learning is central to our mission.  We believe that all students can learn to their 
fullest potential. Students will develop their individual talents, critical thinking, communication skills and technology 
skills by being actively engaged in the learning process. Continuous commitment to pedagogical improvement ensures 

that our students are well-rounded, self-directed, lifelong learners. By maintaining a safe, inclusive, and optimum 
learning environment, we provide the opportunity for students to be successful global citizens. By promoting high 

standards and expectations, teachers, administration, parents, and the school community at large, share the 
responsibility for advancing the school's mission. 
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Strategic Issue/Goal: To improve student achievement across the curriculum within a safe and  inclusive environment. 
 
Objective: Enhance instructional practice to improve teaching and learning 
 

How did you know this was a Strategic Issue/Objective? What evidence did you have? 
 
Through staff discussions and review of both internal and external data (PMF Report, BEV Tables, Teaching and Learning Records, Report Card Data, 
Literacy Portfolios, Running Records and Math Diagnostics) it became evident that teachers required increased knowledge of and utilization of 
diverse teaching practices across all grade levels and subject areas.  It was expected that by Increasing teacher knowledge of learning competencies 
to subsequently incorporate into instructional practice,  student engagement would increase and an optimal learning environment would be 
created.  Further to this, it was deemed necessary to expand teachers knowledge and enhance implementation of the delivery of student services. 
As a Phase 2 school, HGFA teachers and administration participated in the phase-in of the Responsive Teaching and Learning [RTL] Policy for schools 
who are teaching K-6. Through the implementation of this policy new resources would be procured for the school in the form of additional teaching 
allocations (school based Reading Teacher Specialist and Teacher Librarian), extra funding to support the development of a Library Learning 
Commons, and other supports for  the school and teachers to enable them to respond to students’ learning and social emotional needs.  

 
Year end Summary of Progress.  What evidence do you have to support this progress? 
 

● As a Phase 2 school, HGFA  participated in the phase-in of the Responsive Teaching and Learning [RTL] Policy for schools teaching K-6. This 
policy introduces new resources to schools and supports teachers in responding to students’ learning and social emotional needs. One of the 
key differences is the introduction of the Tiered Approach to Learning which focuses on teachers working collaboratively to meet the needs 
of all students. It is designed to enhance early identification of student needs and to provide appropriate support for as long as required. 
Within this model, there are three tiers or levels of instruction - Universal, Targeted and Intensive.  At HGFA, classroom teachers 
collaborated with instructional resource teachers, reading specialists, teacher librarians, and student assistants to work with students both 
within and outside the classroom. They worked together to regularly assess and monitor student work in an endeavor to design learning 
experiences to meet student needs. One key change that was brought about by the policy is that students do not require an identified 
exceptionality to receive additional support or additional challenge. The Responsive Teaching and Learning policy ensures there will be a 
team deciding who will support the student, what needs to be worked on, and the best learning environment. The duration of time students 
stay in a given tier will depend on their progress.  

● Long term (3 year) and short term curriculum mapping (yearly schedule) for subject rotation in the  multigrade classrooms continues.  This 
ensures all students are taught at grade level and that they receive instruction in all required curricula throughout their K-9 education. 

● 100 % of teachers received PD in any new curricula they were teaching and incorporated learning into the subject teaching 
● The School Based Reading Specialist received training session for Phase 2 school based reading specialists 
● The Teacher Librarian received training session for the Phase 2 teacher librarians 



 
 

3 

● 100% of teachers attended a two day training session for Phase 2 Schools 
● 100% of teachers and administration attended training regarding the Responsive Teaching and Learning Policy 
● 100% of teachers and administration attended training which focused on the universal design for learning (UDL) in the context of the K-6 

Responsive Teaching and Learning Policy 
● 100 % of teachers received PD in any new curricula they were teaching and incorporated learning into the subject teaching 
● Administrator attended a two day seminar Leading Learners:  Good at Learning Good at Life 
● The School Based Reading Specialist worked collaboratively with district and school personnel to support responsive teaching and learning in 

literacy with a focus on reading.  
 

Next Steps…  
 

● To engage in an evidence based decision making process as a school to identify strategic issues moving forward. 
● To ensure that efforts are made to capture students’ interests and desire to learn is maximized through classroom instruction. 
● To ensure efforts continue to get students more involved in their own learning. 
● To continue to make the evidence-based decisions that are required to ensure the learning needs of individual students are being met. 
● To continue efforts to incorporate formative assessment on a regular basis.  

NOTE: This ASDR is based on the old school development model and the identification of goals, objectives and strategies. 
Next steps will be determined as part of the new school development process and an examination of the seven 
determinants to identify strategic issues. 

Strategic Issue/Goal: To improve student achievement across the curriculum within a safe and  inclusive environment. 
 
Objective: Enhance instructional practice to improve teaching and learning 
 

How did you know this was a Strategic Issue/Objective? What evidence did you have? 
 
Through staff discussions and review of both internal and external data (PMF Report, BEV Tables, Teaching and Learning Records, Report Card Data, 
Literacy Portfolios, Running Records and math Diagnostics) it was evident that teachers required an increased understanding of assessment as 
learning for continued implementation across all grade levels and subject areas in order to increase student engagement.  There was also a need to 
continue to improve assessment for learning practices. 
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As per the 2018-19 PMF Report  
Outcome 3: The Education system is responsive to students’ strengths and needs 

● 43.0% of students felt engaged in the class activities; scoring intermediate on the achievement evaluation scale. 
● 88.1 % of teachers felt that the education system was responsive to student strengths and needs; scoring intermediate on the achievement 

evaluation scale. 
● 73.3% of teachers are confident in their teaching; scoring very high on the achievement evaluation scale. 
● 64.3% of families (3 out of 25 families participated in the survey) felt that the school met their child’s development needs; scoring 

intermediate on the achievement evaluation scale. 
 
To engage and motivate students, it was deemed that improvement in technology literacy was needed for both staff and students. Additionally, 
staff felt that a focus on teaching practices to incorporate the principles of Universal Design for Learning and Deep Learning would enhance student 
engagement. 
 
Year end Summary of Progress.  What evidence do you have to support this progress? 
 

● As a Phase 2 school, HGFA staff participated in the phase-in of the Responsive Teaching and Learning [RTL] Policy for schools teaching K-6. 
This policy introduces new resources to schools and supports teachers in responding to students’ learning and social emotional needs. One 
of the key differences is the introduction of the Tiered Approach to Learning which focuses on teachers working collaboratively to meet the 
needs of all students. It is designed to enhance early identification of student needs and to provide appropriate support for as long as 
required. Within this model, there are three tiers or levels of instruction - Universal, Targeted and Intensive.  At HGFA, classroom teachers 
collaborated with instructional resource teachers, reading specialists, teacher librarians, and student assistants to work with students both 
within and outside the classroom. They worked together to regularly assess and monitor student work in an endeavor to design learning 
experiences to meet student needs. One key change that was brought about by the policy is that students do not require an identified 
exceptionality to receive additional support or additional challenge. The Responsive Teaching and Learning policy ensures there will be a 
team deciding who will support the student, what needs to be worked on, and the best learning environment. The duration of time students 
stay in a given tier will depend on their progress.  

● All students in grades K-6, with the help of teachers, developed reading, writing, numeracy and social emotional goals which were evaluated 
on an ongoing basis.  Each  goal identified which tier of instruction the students were at in order to gauge student progress.  

● The RTS developed and shared a Reading Level Progress Form that lists all students in grades K-6, their reading level at the start of the school 
year and their progress throughout the year. 

● 95% of students in K-6 showed improvement in their reading levels from October to March. 
● As per the 2019-2020 PMF Report 

○ Outcome 3: The Education system is responsive to students’ strengths and needs 
○ 33.0% of students felt engaged in the class activities; scoring intermediate on the achievement evaluation scale, down 10% vs the 

previous year 
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○ Students reported that 61.4 % of teachers felt that the education system was responsive to student strengths and needs; scoring 
intermediate on the achievement evaluation scale, down 12% vs the 2019 results 

○ 100% of teachers are confident in their teaching; scoring very high on the achievement evaluation scale (2 out of 7 families 
participated in the survey) 

○ 23.8% of families (3 out of 25 families participated in the survey) reported that the school met their child’s development needs; scoring 
intermediate on the achievement evaluation scale.h 

○ ment was fluid and flowed with the progress with each child. The goals and data can be seen at all times by the admin, guidance, t  
Next Steps…  
 

● To continue to develop teacher competencies with the Google suite through professional development as use as daily use in the classroom 
for teaching and assessment. 

● To further student engagement, teacher professional learning is required in the pedagogy of Universal Design for Learning.  
● Identify a lead teacher to assist in the School Development process and to assist in the determination of which of the Seven Determinants is 

a critical area for us to focus on as a school, as we engage in an evidence based decision making process as a school to identify strategic 
issues moving forward. 

 

NOTE: This ASDR is based on the old school development model and the identification of goals, objectives and strategies. 
Next steps will be determined as part of the new school development process and an examination of the seven 
determinants to identify strategic issues. 

 

Strategic Issue/Goal: To improve student achievement across the curriculum within a safe and  inclusive environment. 
 
Objective:  Enhance the culture of professional learning communities to ensure all students learn, through a continued focus 
on data for appropriate response. 
 
How did you know this was a Strategic Issue/Objective? What evidence did you have? 
 
Through staff discussions and review of both internal and external data (PMF Report, BEV Tables, Teaching and Learning Records, Report Card Data, 
Literacy Portfolios, Running Records and math Diagnostics) it was evident that collaborative structures were required in order to increase 
collaboration.  This would allow for continued reflective practice by providing two teacher collaboration periods in a 14 day cycle.  The School 
Development Team also recognized a need to increase the frequency of data processes that were occurring at subject, grade and school wide levels. 
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Additionally, it was apparent that subject/strand specific SMART action plans needed to be written to address identified instructional and student 
learning needs that were gathered from the data.  The SMART action Plans identified the needs to: 

● Improve performance for Fractions/Multiplication/Division/Number Relations/Patterns in Linear Relations/Addition/Subtraction/Pattern 
Rules 

● Increase student literacy skills. 
● Improve sentence structure, organization and use of conventions. 
● To have all students reading/writing on grade level by grade 3. 
● Improve speaking/listening skills across all grade levels. 
● Increase student literacy skills. 
● Improve student confidence when speaking. 
● Utilize technology to improve speaking skills 

 
As per the PMF Report for 2018-2019 

● Grade 1 and 2 Reading Assessments - not administered due  to Covid-19 interruption of service 
● Provincial Assessment Data - the indicator is under review 
● Report card results from 2018 - 2019 indicated that 84% of students in K-6 scored good (3) to excellent (4) on achievement ratings for the 

outcomes that were covered.  Conversely, 16% of students in K-6 scored approaching (2) or less on achievement ratings for the outcomes that 
were covered.  86% of the intermediate students scored <70% in 86% of their courses, and 14% of students scored less than 50%  in 14% of 
their courses. 

● 16.7% of students in K-9 were receiving Instructional Resource Teacher support, through in-class support, pullout for alternate programs or 
alternate courses.  Additionally, 7.5 hours of student assistant time was being utilized at the school. 

Year end Summary of Progress.  What evidence do you have to support this progress? 
 

● As a Phase 2 school, HGFA staff participated in the phase-in of the Responsive Teaching and Learning [RTL] Policy for schools teaching K-6. 
With the implementation of the Policy, an in-school Reading Specialist (0.25 unit) received training and scheduled time to assist teachers 
with their reading programs, collect and assess reading/writing data, support students who were reading below grade level and to lead the 
TLT meetings. 

● Having two collaborative periods embedded in the 14 day schedule, gave teachers a formal opportunity to reflect on student learning and 
how their teaching and assessment practices were impacting student achievement giving them the opportunity to make adjustments as 
required. Teachers are also becoming more familiar with using formative assessment to guide instruction thus enhancing their practice.  One 
of the two periods was utilized for the TLT meeting. 

● All students in grades K-6, with the help of teachers, developed reading, writing, numeracy and social emotional goals which were evaluated 
on an ongoing basis.  Each  goal identified which tier of instruction the students were at in order to gauge student progress.  

● The RTS developed and shared a Reading Level Progress Form that lists all students in grades K-6, their reading level at the start of the school 
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year and their progress throughout the year. 
● 95% of students in K-6 showed improvement in their reading levels from October to March.  
● The use of technology allowed students to avail of programs for reading and  listening , this led to an improvement of speaking and listening 

skills across all grade levels, it served to increase literacy skills, and increased student confidence when speaking and presenting.  The 
procurement of 19 Chromebooks in January allowed us to reach more students. 

● The guided reading program commenced in October for all students in K-9.  The in-school Teacher Reading Specialist worked with the K-6 
classroom teachers to inform the sessions.  

● The use of high interest / low level books was used to increase student interest in independent reading. 
● The use of “Try Books” was used in the K-6 classrooms to increase student spelling accuracy. 
● Two teachers were trained on  the use of the LLI kits which were utilized for guided reading and writing.  With the use of these kits, we saw 

an increase of up to two reading levels for those students in K-6 who were struggling and identified as needing extra support from the 
Reading Specialist. 

● The junior high class was broken up into two groups, grade 7 & 8  and grade 9 for the purpose of teaching.  By doing this students received 
more explicit instruction and more one on one time with the teacher.  It enabled teachers to better meet the diverse learning needs of the 
students. 

● The school purchased 19 Chromebooks in January.  The utilization and integration of technology in the classroom has increased student 
engagement with all of their subjects. 

● Guided Math was introduced to all grade levels. 
● Learnings from the Mathematics Professional Learning sessions were utilized in the classroom. 
● Strategies such as Problem of the Day and My Favorite Mistake were utilized to increase student confidence in learning math. 
● Digital resources such as Prodigy Math, Splash Math, the NLESD Math Youtube Channel, and the nlmathgames website were used to 

increase student engagement. 
● In mathematics, 87% of students in K-6 scored 3 and above and 100% of students in 7-9 scored 50% +. 
● In ELA, 87% of students in K-6 scored 2 and above and 100% of students in 7-9 scored above 50% 
● Report card results from 2019 - 2020 indicated that 84% of students in K-6 scored good (3) to excellent (4) on achievement ratings for the 

outcomes that were covered.  Conversely, 16% of students in K-6 scored approaching (2) or less on achievement ratings for the outcomes 
that were covered.  91% of the intermediate students scored greater than 72% in 100% of their courses, and 9% of students scored greater 
than 50% but less than 72% in 40% of their courses 

● 16.7% of students in K-9 were receiving Instructional Resource Teacher support, through in-class support, pullout for alternate programs or 
alternate courses.  Additionally, 7.5 hours of student assistant time was being utilized at the school. 
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Next Steps: 
 

● To engage in an evidence based decision making process as a school to identify strategic issues moving forward. 
● To continue to develop teacher competencies with the Google suite through professional development and use with students on a daily 

basis for teaching and assessment. 
● To further student engagement, teacher professional learning is required in the pedagogy of Universal Design for Learning.  
● Continue with collaborative analysis of assessment, this is imperative for making decisions about student learning so as to meet the 

students’ individual needs 
● Though we lost the allocation for Reading Specialist at the school level we allocated 4 periods in a 14 day cycle for the teacher, who was 

trained as Reading Specialist, to work with students and Teachers.  
 

NOTE: This ASDR is based on the old school development model and the identification of goals, objectives and strategies. 
Next steps will be determined as part of the new school development process and an examination of the seven 
determinants to identify strategic issues. 

Strategic Issue/ Goal: To continue to foster a safe and inclusive school environment. 
 
Objective: Continue to create a healthy school environment that enables all to achieve their fullest potential. 
 
How did you know this was a Strategic Issue/Objective? What evidence did you have? 
 
Through staff discussions and review of both internal and external data (PMF Report) it was deemed necessary to focus on Social Emotional 
Learning and to promote student and staff emotional and social wellness.  Additionally, it was decided that we would utilize the gymnasium for 
unstructured time so as to increase physical awareness through enhanced availability of physical activity. 
 

Year end Summary of Progress.  What evidence do you have to support this progress? 
 

● Incorporated spirit days to enhance and promote positive student relationships/belonging 
● Implemented strategies learned at Go To Teacher to create and enhance student-teacher relationships. 
● Continued to educate students in the areas of respect and tolerance for others by participating in  

● PBIS (caught caring program with monthly grade level draws) 
● ISMS 
● Pink Shirt Day Activities 
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● Rock Your Socks for Down Syndrome 
● Be Cool for Autism 
● Guidance Led Classroom sessions on Mental Health and Kindness 
● GSA Set Up PL 

● Continued to promote acceptance of difference among peers.  
● PBIS (caught caring program with monthly grade level draws) 
● ISMS  
● Pink Shirt Day Activities 
● Rock You Socks for Down Syndrome 
● Be Cool for Autism 
● Guidance Led Classroom sessions on Mental Health and Kindness 

● All non-instructional time took place in the gymnasium with a teacher on duty, increasing daily PDA by 40 minutes daily 
● Offered volleyball to children in grades 6-9 - extracurricular; parents volunteered to co-coach the teams 
● Through the school council, parents and students fund raised enough money to purchase 19 Chromebooks for use at the school. 
● Both parents and teachers volunteered at the Recess Program 

 
 

Next Steps: 
 

● To engage in an evidence based decision making process as a school to identify strategic issues moving forward. 
● Seek appropriate activities, situations, and presentations to help students deal with mental health issues. 
● Continue efforts in finding ways for teachers and students to connect outside the classroom such as extracurricular clubs and sports 
● Develop a “Safe Space” where students can go to talk about themselves, their feelings, their identities with like minded and caring 

individuals  
● Teacher PL in Restorative Justice 
● Continue exploring ways to help students build better positive relationships with each other.  
● Continue to educate students and parents about bullying - what it is, its impacts and how to deal with it appropriately.   
● To train teachers in the restorative justice approach of developing a positive school environment and conflict resolution. 

NOTE: This ASDR is based on the old school development model and the identification of goals, objectives and strategies. 
Next steps will be determined as part of the new school development process and an examination of the seven 
determinants to identify strategic issues. 
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Strategic Issue/ Goal: 
 
Objective: Continue to develop an inclusive school where all feel connected and contributing to the school community. 
 
How did you know this was a Strategic Issue/Objective? What evidence did you have? 
 
From the PMF Report, Review 360 and Guidance Referrals, it was evident that there was a need to develop opportunities to increase family 
engagement in their children’s education as well as a need to enhance the students’ sense of belonging and engagement in their own learning. 

 
Year end Summary of Progress.  What evidence do you have to support this progress? 
 

● A school Facebook page was created and maintained for the  sharing of information, this proved to be a great success and received great 
reviews by parents, students and staff 

● Parents were provided Powerschool access so that they could easily track their child’s academic progress. 
● Offered co-curricular and extra-curricular opportunities that support learning - tutorials, sports  
● Guest speakers were invited in to offer information to staff and students that centered around kindness and diversity acceptance - Wellness 

Coalition 
● The school, in partnership with the Wellness Coalition, nominated a student for the Cares Award. 
● Continued the SW-PBS program. - Monthly draws per grade - students enjoy getting a prize from the prize box 
● Parent volunteers managing breakfast (recess) program with some assistance from the students  

 
 
Next Steps: 

● To engage in an evidence based decision making process as a school to identify strategic issues moving forward. 
● Train teachers on Social Emotional Learning and how to integrate in the curricula. 
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● Seek appropriate activities, situations, and presentations to help students deal with mental health issues. 
● Continue efforts in finding ways for teachers and students to connect outside the classroom such as extracurricular clubs and sports 
● Develop a “Safe Space” where students can go to talk about themselves, their feelings, their identities with like minded and caring 

individuals  
● Teacher PL in Restorative Justice 
● Continue exploring ways to help students build better positive relationships with each other.  
● Continue to explore ways to build a positive relationship with parents. 
● Continue to educate students and parents about bullying - what it is, its impacts and how to deal with it appropriately.   
● To train teachers in the restorative justice approach of developing a positive school environment and conflict resolution. 
● To develop a restorative justice approach of developing a positive school environment and conflict resolution within the school. 

NOTE: This ASDR is based on the old school development model and the identification of goals, objectives and strategies. 
Next steps will be determined as part of the new school development process and an examination of the seven 
determinants to identify strategic issues. 


